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TASK 1: RECOGNIZING AND BUILDING ON SUCCESSES 
One of the most important steps to beginning a sustained investigation and renovation of teaching and learning 
practices begins with examining collective perceptions and understandings. This first exercise requires teachers to 
reflect on their previous successes with High School Re-Design. This introductory process is often referred to as 
an Empathy Interview. The goal is to have teachers actively listening and interpreting their peers understanding 
of re-design in practice. It will culminate in the staff gathering their ideas together to develop some collective 
understandings about what these successes and perhaps future steps might look like in the context of RVS High 
School.  

a) Interviewing and Interpreting 
In this first stage, staff gather into groups of 3. Staff will be given access to the Alberta Education publications and 
descriptions of the five foundational guiding principles relevant to the current work happening at RVS High 
School (Mastery Learning, Rigorous and Relevant Curriculum, Personalization, Flexible Learning Environments, 
Meaningful Relationships, and Assessment). After reading through 3 or four of these documents that they feel are 
most relevant to their practice or our work with High School Re-Design, the interview process will begin.  

The Interview Roles: 
The Interviewer - The interviewer is required to take on the role of the prodding and engaging investigative news 
reporter. They should begin by asking the guiding questions listed below, but are encouraged to ask specific 
clarifying questions throughout the interviewing process. 

The Interviewee - The Interviewee is the focus of the interview process. They are required to articulate how they 
interpret the questions, and give specific answers to main questions as well as the follow up questions.  

The Recorder - The recorder is in charge of writing down key insights from the interview process. It is important 
for the recorder not to try to transcript the interview, but to just pull out the key points they feel the interview is 
bringing to light.  

The Interview Process: 
1. The Interview 
Interviews will take up the majority of the time for this task. Each person will fill all three roles of interviewer, 
interviewee, and recorder. Each person will have 3 minutes to answer each of the guiding questions listed below. 
This 3 minute time frame will include the follow up questions from the interviewer. This means each individual will 
be interviewed for approximately 10 minutes total.  

https://dschool.stanford.edu/wp-content/themes/dschool/method-cards/interview-for-empathy.pdf
https://drive.google.com/file/d/0BzyN8fiq21dgV1NhTUV4WGZnRnc/view?usp=sharing


The three key interview questions: 
• What does aligning with the foundational principles of High School Re-Design mean to you? 
• How are we at RVS High School aligning with these guiding principles? How in your teaching practice? 
• What do you believe we can do to more closely align with these guiding principles at RVS High School? 

2. Recording the Interview 
As the interviewer and interviewee communicate for the 3 minutes on each of these questions, the recorder will be 
writing their interpretations of key insights or commonalities in the interviewees responses. If they choose, they can 
utilize the Google Doc template.  

3. Pulling out the Insights 
Following each interview, the recorder is going to be given 2-3 minutes to look over their notes. With this time, they 
should choose between 3 and 5 key statements, thoughts, or questions that they feel are worth sharing with the 
staff as a whole. They should then write those down on the sticky notes provided. These stickies will be placed on 
the groups table and used in the post interview stage described below. 

b) Bringing the Insights Together 
The final stage in this task brings the ideas of all staff members to the forefront. With the staff now engaged in their 
own understanding of the High School Re-Design principles in practice, they are able to step back and examine 
how that aligns with the collective understanding of the staff as a whole.  

Each group should take the 10-15 stickies that were generated from their conversation and randomly stick them 
on the large whiteboard or poster sheeting provided. With all 150-200 ideas on the board, it seems like a great 
deal of information. But at this stage, staff members should begin grabbing stickies and moving them into groups 
they see emerging. Staff members may even want to discuss with their colleagues what they see emerging, or 
perhaps write headings they see fitting many, or few of the stickies. This process should be given a substantial 
period of time.  

c) The Debrief 

With staff being given enough time to share and group their ideas, they should now have some time to share what 
they felt emerged from the activity. The purpose of this introductory activity is for staff to become aware of the 
purposefulness of the inquiry question. The goal is for staff to become aware of the strengths of our previous steps 
forward with High School Re-Design and to develop areas we can move forward with specific classroom practice 
which are aligned with Rigorous and Relevant Curriculum and Mastery Learning.  
Debrief Questions: 

• What did you see emerging from the insights collected? 
• What did you see as the commonly understood strengths or highlights of Re-Design at RVS High School? 
• What were you surprised by? 
• Did you see anything that we could readily address in moving High School Re-Design forward at our HS? 

https://docs.google.com/document/d/1w7uzxSM62317X5DUQSW_lna8kAVJGUcfRBxEGSHtE3E/edit?usp=sharing


TASK 2: COLLABORATIVE IDEATION 
In order for renovations of practice to take place there needs to be a look forward. Although it is important to 
acknowledge constraints during the design process, the beginning stages of the design process requires us to 
look forward in innovative and new ways, regardless of our contextual restraints. That is, staff need to “think big”, 
then systematically refine these big ideas into viable innovations that don’t require drastic structural and systematic 
reforms. By looking forward, teachers examine how new and existing operations could look in the future. This 
collaborative process will leave staff members with tangible ideas and resources specific to their areas of passion, 
and perhaps some partnerships among their colleagues in their re-design pursuits.  

a) The “iWish Statement” 
Following the first task, teachers will have a refined understanding of both the foundational principles of re-design, 
as well as some ideas of what those foundational principles would look like in practice. This task now requires 
them to develop an i wish statement. Their iWish statement should be closely tied with what they discovered in 
their Empathy Interviews about our necessary directions for re-design at RVS High School. It should be relevant to 
their classroom practice aligned with Mastery Learning and Rigorous and Relevant Curriculum. It might be 
something like, “I wish I had the chance to team teach one of my courses” or perhaps “I wish I could take my class 
on a week long excursion to Europe to study World War II”. The goal for this wish, is not for it to be a short-term or 
easily achievable objective.  Rather, it should be a lofty idea the describes an ideal teaching context for that 
teacher. 

The teacher will record the iWish statement on the design thinking sheet provided. They should also think of 4 
sub-questions or guiding questions that help them refine their i wish statement.  

b) Critical Collaboration 

Once all staff members have generated their i wish statements, they should hang them around the room. Teachers 
will then work through a silent gallery walk. As they view the other i Wish statements they should write responses 
to their colleagues. These responses could be statements of affirmation, clarifying questions, ideas for 
implementation, or perhaps new ways of phrasing the previous statement. Theses written responses should also 
be written along a continuum in the spaces provided from less radical ideas, to more radical ideas.  

https://drive.google.com/file/d/0BzyN8fiq21dgVDBUc2xQaWNxcmM/view?usp=sharing


 

c) Making it Concrete 
After spending 10 minutes responding to the i Wish statements, they should now move towards the bottom 
section of the sheet. In a second gallery walk, colleagues will indicate some additional resources for their peers to 
assist in the attainment of these i Wish statements. What could they read? What could they look at? Who could 
they work with? Or any other relevant ideas.  

d) Responding to Collaboration 
Once the gallery walk is complete, each teacher should go find and grab their i Wish statement sheet. They should 
read this sheet and look at the resources provided by their colleagues. The final stage is for this teacher to then 
rephrase their big i Wish statement into a more practical and realistically attainable i Will statement. This statement 
will lead into the prototyping task, task 3. This statement should be a concrete idea for implementation that works 
within the structural confines of the teaching contexts of RVS High School.  



TASK 3: REFINING PRACTICE THROUGH PROTOTYPING 
While large scale system reform and big ideas are valuable to aspire to, teachers can often find themselves too 
caught up in the barriers of school structures and time limitations which dampen progress towards instructional 
goals. The process of prototyping provides teachers with the ability to work themselves towards understanding the 
problems they wrestle with. Teachers are often by nature “do-ers”. With that in mind, multiple prototyping stages 
inform valuable learning opportunities for educating teachers about new ways of meeting instructional goals. This 
prototyping process allows teachers to gain important information prior to even making decisions about changing 
structures to accommodate for big ideas in their schools or classrooms.  

a) Deciding on a Prototype 
During Task 2 teachers began with a big idea, and through a collaborative process, came to a concrete idea they 
could readily inject into their practice as a refinement within existing school structures. The goal is to now take that 
small scale idea and create a statement of action. Staff will use the Prototype Planning Guide provided to them 
to describe what their prototype plan is and how it might look in practice. An important step in this planning guide 
is the staff’s reflection on how their prototype relates to the key learning dimensions of High School Re-Design. 
Namely, staff must make visible links to their plan and the mastery learning and rigorous and relevant curriculum 
principles of re-design (see the points listed below). Lastly, the staff should be able to complete the link between 
the introductory collaborative interview and wish activities and the essential inquiry question being investigated, 
How can we use our successes in personalized and flexible learning environments to create more meaningful and 
authentic learning? By making reference to the guiding documents for High School Re-Design and connecting our 
prior successes with a new prototype implementation, staff should ensure their plan readily aligns with the 
directions of re-design at RVS High School.  

 

https://docs.google.com/document/d/17SL8KsyKQm4Zrhm2hGd6QwxBGIfLvOkLrRyyQ02zq1o/edit?usp=sharing


b) Reflecting on the Prototypes 

Section 4 and 5 of the Prototype Planning Guide requires teachers to document and evaluate the success of 
their prototyping in action. It is important that teachers treat this as an investigative process. This prototype 
process is about refining our practice and trying something new with the aim of innovating our learning 
environment. That being the case, these methods of documentation and subsequent evaluation should be 
carefully implemented in order to effectively alter the prototype in subsequent iterations. This documentation will 
also serve an important purpose for sharing learning with other colleagues as we plan future work as a 
professional learning community focused on re-design. To further assist with this reflective process, staff could 
revisit the prototype guidelines introduced at the end of the iWish design thinking sheet.  

 

https://docs.google.com/document/d/17SL8KsyKQm4Zrhm2hGd6QwxBGIfLvOkLrRyyQ02zq1o/edit?usp=sharing
https://drive.google.com/file/d/0BzyN8fiq21dgbUVTODR3MTcweU0/view?usp=sharing


c) Subsequent Prototyping Stages 

The process of getting to, and developing the prototyping stage is very important. However, without reoccurring 
prototyping stages there is no sustained inquiry into practice. In the subsequent prototype planning stages, staff 
are encouraged to try to set multiple dates and strategies for implementing their prototype. They should have a live 
planning document where they make changes and include their documentation of their prototyping in practice. 
And most importantly, they should use this document to make critical changes to their practice informed by the 
collaborative practices which follow.  

Collaborative Techniques for Refining Prototypes: 
Pair and Share - At the first available staff meeting, staff should be asked to bring some of their documentation 
and insights about how their prototype went (or is currently going). At this meeting the staff will find a partner and 
share their findings. Then give each staff member 2 minutes to document their conversations and make necessary 
notes to their prototype on their prototype planning document.  

Speed Dating - Have half of the teachers locate themselves at a seat and have the other half moving around. 
Staff will pair up and have a 2 minute time frame to share their prototyping process with their colleague, and vice 
versa. When the “date” is over then have one teacher move to another station and repeat this process. Time 
dependant this process could be repeated 4 or 5 times. Again, following this activity staff should be given 
adequate time to refine and make notes on their prototyping plan.  



TASK 4: MOVING FORWARD WITH RE-DESIGN 
The Task 3 prototyping stage could take up to an entire year worth of time in practice. The importance of this 
prototyping stage is to provide staff with the ability to experiment with their practice, and develop a deeper 
understanding of strategies to align their practice with the principles of High School Re-Design. The final stage in 
the process is to bring the staff’s collective understanding together around our work with the re-design principles. 
Specifically, we will revisit our previous understandings and come up with perhaps wider solutions in up-coming 
cycles of the re-design project.  

a) Presenting the Evidence 
We have been fortunate at RVS High School in our early success with the implementation of flexible scheduling 
and structures. This is also been confirmed by data in the form of student and parent survey responses. The goal 
in this stage of our project, is to examine how our prototyping work illuminates some possibilities for moving 
forward with High School Re-Design at RVS High School.  

Staff should come to this culminating meeting with evidence in the form of assessment products, documented 
realizations, video of student interactions, or other powerful forms of demonstrating student learning. They all then 
undergo a small grouping presentation of their findings where they can showcase this evidence and state their 
realizations.  

b) Revisiting our Understanding 
The culminating activity for this inquiry lies in developing some long range planning and direction for the school 
approach to curriculum, assessment and instruction. In this final stage staff will come together in a staff meeting or 
PL day and revisit the question that drove this investigation, How can we use our successes in personalized and 
flexible learning environments to create more meaningful and authentic learning?  

Staff will engage in a small group discussion around how their understanding of both leveraging our successes 
and how meaningful and authentic learning took place through their prototyping process. In the second stage of 
these conversations, staff should be prompted to communicate their own mission statement answering this 
question. This mission statement could stem from how this was accomplished successfully thought this inquiry 
process, or it could be staff making conclusions about how we will move forward to address this question in the 
coming school year. Each table will bring their collaborative mission statement to the large group discussion.  

In the large group discussion, staff will combine and come up with a more succinct mission statement that 
encompasses each of the smaller mission statements. And most importantly, staff will work together to make a 
short list of 3 to 5 specific strategies that will be implemented in the coming year to accomplish this mission. What 
these strategies look like may be large or small. This is an opportunity for the school leadership to speak to some 
perhaps structural or systemic reforms to help in moving RVS High School closer to the desired mission of the 
staff.  



IMPLEMENTATION GUIDELINES: 

The following tasks are designed to be completed with a High School staff over 1 or 2 semesters of work. The 
context of the school and the available time would also dictate the pace at with the tasks are progressed through. 
However, there needs to be special attention paid to Task 3. Teachers need to be given at least a term worth of 
time following the development of their plan to implement multiple iterations of classroom prototypes. In addition, 
staff should be given time at least 3 or 4 times throughout this process to reflect on their prototyping, share their 
documentation, collaborate with colleagues, and change their prototypes.  

In the context of RVS High School, this project will be taking place in the second semester of the school year. Staff 
will be able to gather at a professional learning day to complete task 1 and task 2. They will be given the 
framework for task 3 and asked to come prepared to the next staff gathering to develop a prototype plan. At a 
staff meeting staff will be given 2 weeks to develop a finalized version their prototype and then set it into action 
prior to the next staff meeting. At this staff meeting staff will pair and share their new understandings and refine 
their prototype. During the following staff meeting, staff will bring concrete documentation of the third stage of their 
prototyping to show to a group of colleagues. With the prototyping stage complete, staff will gather at the final PL 
day of the school year to set a direction moving into the following fall school year. Staff will utilize half of the PL day 
in developing some concrete goals and strategies to leverage our successes in personalized and flexible learning 
environments to create more meaningful and authentic learning.  

Timelines 

Description Date Deliverable

Task 1 and Task 2 PL Day -  Nov. 30 Staff Brainstorming & iWish Collaborative Brainstorm

Task 3 Part a) Staff Meeting - Jan 12 Prototype Planning Guide (1,2,3,4) - Shared G Doc

Task 3 Part b) Staff Meeting - Feb 9 Prototype Planning Guide (5, 6) - Shared G Doc

Task 3 Part c) Staff Meeting - Mar 8 Revised Prototype Plan - Shared G Doc

Task 3 Part c) PL Day - Mar. 24 Prototype Evidence - Shared G Doc

Task 4 Part a) PL Day - Mar. 28 Prototype Evidence - Shared G Doc

Task 4 Part b) PL Day - May 20 Mission Statement and Steps




